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Article info Abstract:

Anxiety indeed an ordinary thing experienced by everyone when talking in
public and can be increased if it is done by using a foreign language. Accordingly,
Received:20/01/2023 . . . . .. , .
this study aimed to provide a specific description of the students’ anxiety in
Revised: 14/02/2023 delivering English presentations as well as provided a solution on how to deal
with the anxiety. By applying the quantitative method, a questionnaire survey
Accepted: 15/03/2023 was floated to the participants for a seven-day period at Hanoi Law University

within 100 non-English major students who shared anxieties about delivering

presentation and recommended effective strategies for the method. There
were several factors that affected student anxiety, namely internal factors
Keywords: which covered fear of failure, fear of criticism, conflicting emotion, speech

. . anxiety, negative experience, fear of losing the thread of material, fear of being
effective strategies; . L. . ..
. . stopped, and negative thinking; and external factors which covered condition
anxiety, English group . .. . . .
L of presentation room, failing to practice, gender, and physical factor. Strategies
presentation; internal . L. K . . . . .
that could be applied by participants to cope their anxiety in delivering English
factor; external factor ) L . )
presentation were to keep thinking positively toward the audience, the speech,

and their self as a speaker, to make good preparation, to rehearse, to keep self-
confidence, and to do relaxation.
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Tw khoa:

chién e hiéu qua; lo ling;
thuyét trinh nhém bang tiéng
Anh; nhén t6 néi tai; nhan té
bén ngoai

Lo ling thyc sy 1a mot diéu binh thudng ma moi nguoi déu trai qua khi néi
chuyén truée dam dong va co thé ting 1én néu n6 duoc thyc hién bang cach
str dung ngoai ngit. Theo d0, nghién ctru ndy nham cung cap mot mo ta cu
thé vé su lo ling ctia sinh vién trong viéc thuyét trinh nhom bang tiéng Anh
cling nhu dua ra giai phap vé cach dbi phé véi su lo ling. Nghién ctru st
dung phuong phép dinh luong, bang khao sat cau hoi da dugc dua ra cho
sinh vién trong thoi gian bay ngay tai Pai hoc Luat Ha N§i vdi 100 sinh vién
khong chuyén tiéng Anh, nhitng sinh vién nay chia s¢ lo ling trong qua trinh
thuyét trinh va dé xuét cc chién lugc hiéu qua ddi véi viée ap dung thuyét
trinh nhom nay. Nghién ctru ciing chi ra mot sb yéu té anh huong dén sy lo
ling ctia sinh vién khi thuyét trinh nhom, cu thé 13 cac yéu t6 bén trong bao
gém ndi so that bai, so bi chi trich, mau thuén cam xuc, lo léng vé 10 noi, trai
nghiém tiéu cuc, s¢ mét vat chat, s bi dung lai va suy nghi ti€u cyc; va cac
yéu t6 bén ngoai bao gdbm diéu kién ciia phong thuyét trinh, khong duge thyuc
hanh, giéi tinh va yéu t6 thé chat. Cac chién lugc ma nguoi tham gia c6 thé
ap dung dé ddi pho véi sy lo lang khi thuyét trinh tiéng Anh 1a giir cho minh
suy ngh tich cuc d6i véi ngudi nghe, bai phat biéu va ban than ho véi tu cach
1a mot dién gia, chuan bi tot, luyén tap, giit sy tur tin va thu thai.

1. Introduction

given the opportunity to work in a foreign field where

In spite of a technology - driven society, the ability
to communicate orally continues to be an essential
skill for students at school and university. In addition,
speaking ability is extremely useful for them when
confronting with an English presentation. To achieve
a good speaking performance, their linguistic and
non-linguistic competence must be excellent. The

presentation itself is intended to assist them if they are
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Englishisrequired. Presentation, which can be classified
as one part of public speaking, commonly becomes
a dreadful situation for some people, even if people
who have proficiency in talking face to face. Many of
students confess that they are nervous about speaking in
public; they are even more nervous when speaking face
to face [1]. Even though good public speaking skills

are required for many professions, these skills are still
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thought to be challenging for many required for almost
professions. Similarly, presentation skills are required
almost everywhere, including universities. Anxiety in
public speaking is very common among both college
students and other professionals. According to Katz
[8], 20-85 per cent of people experience some level of
anxiety when required to speak in public. Many people
who speak for a living, such as actors, businesspeople,
and politicians, suffer from public speaking anxiety
[13]. In fact, some of these experienced public speakers
believe that a little nervousness before a performance
or speaking engagement allows them to give their best
performance. However, for some people, the anxiety
becomes so intense that they are unable to perform
at all. Emotion is important in the classroom since it
has a great impact on speaking. It influences learners’
self-efficacy to process information and to accurately
understand what they encounter. Brown [4] states that
emotions affect learning in the most fundamental way
because they are the foundation of the learning strategies
and techniques. In other words, emotional state can
encourage or discourage learning. Anxiety harms
students’ performance by way of worry, self-doubt, and
reducing participation. In the case of students, this may
result in avoiding certain courses or even majors that
require oral presentations, never speaking in class, or
deciding against certain careers that require occasional
public speaking. Students, especially non-English
major ones, are nervous about giving a presentation in
class or at an examination seminar may avoid attending

social events [5].

Anxiety from the perspective of the former is
defined as subjective feelings relating an arousal
of automatic nervous system, such as tension,
apprehension, nervousness and worry [12]. These
subjective anxious feelings also carry over into the
area of language. Emotions have the potential to
energize students’ thinking and also have the potential
to interfere with speaking. Negative emotions such
anger, anxiety, and sadness have the potential to
distract students’ learning efforts. Unfortunately, in the
case of foreign language learning, students’ emotions
tend to be more discouraging rather than encouraging.
One of the emotional states that make such process
become difficult is anxiety. Emotional states such as
anxiety can distract students in the language learning
process. Feeling of tension, worry, and nervousness

will impact students’ ability to perform successfully in

a foreign language classroom. In an effort to explore
learners coping strategies for foreign language anxiety,
lizuka [6] surveyed 105 students of English language
program at a University in Japan. The results showed
that students experienced anxiety in some context
as follows: participating in class without enough
preparation, speaking in front of the class, difficulty in
following teachers’ (and classmate) talk, fear of making
mistake in presentation, and students’ feeling about
their own English proficiency [14]. Meanwhile, during
his teaching practice in a junior secondary school, the
writer found signs of anxiety among the students. Many
of them got anxious, created avoidance, and reduced
participation in the classroom. They were afraid and
shy to practice with the target language, particularly
English, the reasons why they underwent these feelings
because they were worried about making mistakes. One
of them thought if he made mistakes in speaking, the
teacher would get angry and his peers would ridicule

him. So, he preferred to be quite and sit passively [9].

While some of them also believed that English was
a difficult subject. Such beliefs can affect their self-
esteem and lead them to feel worried in classroom. In
the end, when asking to practice, they started to stutter.
Moreover, some of them were unable to produce
the sound or intonation even after a few repetitions
because they were not sure if they can practice English.
Since the goal of English study program is to develop
students’ communicative competence in speaking
English in any type of communication, studies focusing
on students’ anxiety related to speaking English as a
second/foreign language, particularly in presentations
where speaking is mostly used and extremely useful
to give explanation or bring forward the presentation,
appear to have a significant pedagogical implication.
Riegel [11] proposes that public speaking anxiety is
not directly proportionate to the number of audience’s
presence in one’s talk. A small group of audience may
terrify you as badly as a large group. She suggests that
when this fear hits presenters, they need to deploy
strategies which might enable them to stand on the stage
with confidence and vigor. The presentation procedure
should be transactional with a constant exchange of
floor between the presenter and the audience. The
presenters must ask questions at intervals to engage the
audience more actively which requires more dialogue
than monologue. Strategies as basic as these can create

a visible difference and can assist individuals surmount
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the fright of public speaking and facilitate them in

building poise while speaking in front of an audience.

Morgan [10] lists few things that hold great
importance during a speech or presentation: (a) intent
to be open with your audience, (b) intent to connect
with the audience, (c) intent to be passionate about your
topic, and (d) intent to listen to your audience. These are
few tips that help speakers connect with the audience,
to become motivating speakers. The audience too,
in turn will be interested in the speech and will help
speakers to be comfortable while speaking. Abu-Rabia
et al. [3] explains the reasons why some speakers
speak faster when they face the audience. He writes
that when a presenter comes in front of an audience,
the pressure of the situation prompts adrenaline rush
which produces time warp that causes the presenter to
speak fast. He further says that this can be overcome
by using pauses and lubricants, which allow more
time to the audience to process the information and
also gives the speaker enough time to phrase another
sentence. Kushner [7] talks about simple yet very
effective strategies to overcome the fear of public
speaking as well as delivering good presentations. He
starts off by describing effective styles for starting and
ending a speech. Rhetorical questions, a quotation for
the opening or conclusion can be used to involve the
audience and grab their attention. He elaborates that
the speaker should also analyze the requirements of the
topic and examine the motivation for speaking and the
audience’s motivation for listening. He emphasizes on
goal setting and puts forward that one should also set
some specific goals that need to be achieved at the end
of the presentation. If the speaker is not certain about
his/her stance, it will not leave a good impression on the
audience and the audience may get demotivated (Nikam
& Ambekar, 2016). Regarding the aforementioned
reasons, I conducted this study to investigate strategies
recommended by non-English major students to reduce
anxiety towards English group presentation at Hanoi
Law University (HLU). The aim of the research is to

address the following questions:

1. What is the connection between s environment

and students’ feelings of anxiety?
2. How is this anxiety manifested amongst students?

3. What are the strategies would be effective in
reducing levels of anxiety suggested by HLU’s non-

English major students?
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The research is significant and beneficial to
other higher learning institutions because it offers
insights into the causes of anxiety faced by students.
It reveals the causes of English presentation anxiety
and subsequently proposes strategies to help students
overcome their stress. Furthermore, the findings are not
only applicable to students and lecturers but are helpful
for others who are facing the same problem of oral
presentation anxiety in making a presentation using

English as a means of communication.
2. Method
Design of the study

This research aimed to investigate non-English

major students’ anxiety towards English group
presentation at HLU. In accordance with this aim, a
questionnaire was employed to collect data in this
study. Specifically, quantitative data collected from
close-ended questionnaire provided a statistical view
for the aims of the studies. The questionnaires were
answered by participants through online platform in
one week. After participants returned their feedbacks,
the researcher carried out the data screening, and 70

samples were selected for the purpose of data analysis.
Data collection instrument

The primary methods for data collection in this
research were a questionnaire survey. 100 English-
major students: 50 from Law Studies and 50 Economic
Law Studies were participating in the survey. In the
first part, students were required to provide information
regarding their current course. In the second part,
18 statements were presented were concerning (1)
procedures of students’ preparation before delivering
group presentation (4 statements); (2) student’s use
of preparing strategies in order to improve knowledge
of English for presentation (4 statements); (3) aspects
of new vocabulary that students focus on the most
when preparing for group presentation in English (10
statements). Towards investigating the second part,
each statement is assessed based on 5 scales ranking
from never - 1/ rarely - 2 / sometimes -3 / usually - 4 /
always - 5. In the final part, 12 statements investigated
student’s opinion on implementing some features of
flipped learning method in class. These statements
were design in the form of five-point Likert scale with
option ranging from Strongly Disagree — 1/ Disagree —
2/ Neutral — 3/ Agree — 4/ Strongly Agree — 5. Basing

on the results, the interval scales were determined such
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as very low (1.0 — 1.8), low (1.81 —2.6), moderate (2.61
—3.4), high (3.41 — 4.2), and very high (4.21 —5.0).

Participants

All participants are Hanoi Law University’s non-
English majors. The study was notified and had
received approval and support from the school as well
as from the students themselves. The study required a
total of 100 students to be surveyed. The sample size
of the survey was 100 participants. Participants from
the Department of English at Hanoi Law University
obtained two studies that are Law Studies and Economic
Law Studies, with 24 females, 24 males and 22 students

preferred not to reveal their gender.
Procedures of data collection

The information was gathered and fortified by
research-made questionnaire. The survey was allowed
to collect student data from the Hanoi Law University, as
well as personal consent. The researcher collected data
over a seven-day period. Owing to the diverse schedules
of class members, it was difficult to assemble the entire
class to complete the questionnaire survey directly;
therefore, the questionnaire was delivered to K46 Law
Studies and Economic Law Studies to complete online
via Google Forms. The online questionnaire provides a
succinct description of the intent and a straightforward
explanation of how to respond to the questions; hence,
there was no need for additional explanation. Both
Law Studies and Economic Law Studies had a strong

response rate with 37 out of 50 responses from Law

Studies and 33 out of 50 students from Economic Law
Studies present on the day of the questionnaire survey.
The responses were transcribed and restored for review.
When the questionnaire on Google Forms was finished,
it was closed to ensure that the registered data did not

change.

The primary method for data collection in this
research was a researcher-made questionnaire survey.
There were 10 separate questions on the questionnaire
survey which were placed in two parts. There were 10
separate questions on the questionnaire survey which
were placed in two parts: Respondents’ information
and respondents’ practice of prepare for presenting
English with a group implemented by HLU’s non-
English major students in delivering presentation. The
results of the questionnaire survey were analyzed using
Google Forms, Microsoft Office Excel and IBM SPSS
software in this study. The data gathered are illustrated
by the means of tables. Two main types of analysis used
are Google Forms, SPSS Descriptive Statistics (for
information such as Strategies implemented by non-
English majors in the process of improving knowledge
of English to prepare for presentation) and SPSS
Frequency Statistics (for information such as Gender

ratio, English proficiency levels, etc.).
Results and Discussions

e Procedures of non-English majors’ preparation at

HLU before delivering group presentation

Table 1. Procedures of non-English majors’ preparation at HLU before delivering group presentation

N Frequency Percent

When searching for material of the | 70 | Search all information in English 38 543
topic that your group choose, you Search  all  information in 32 45.7
will.... Vietnamese and then use google

translate
How many times will you group | 70 1-3 times 25 35.7
practice before group presentation? 4-6 times 13 18.6

More than 6 times 14 20.0

None because all 18 25.7
When choosing the option of dividing | 70 | Divide the presentations equally 11 15.7
the speaking parts in the presentation, among the members
which option will you choose?

Member who knows English 25 35.7

will receive longer part of the

presentation, who afraid of

speaking will present less

1181




Nguyen Quynh Trang/Vol 9. No 2_March 2023| p.177-186

Leader will be the one present 16 22.9
longer, the rest of the presentation
will ~segregate among other
members in the group
Only prepare for the word or 18 25.7
PowerPoint of the presentation
and don’t have to present
Do you need to look at the note while 70 | Yes 39 55.7
presenting? No 31 443
Total 70 100.0

It could be seen clearly that part of the people has
minimum practices, which leads to the dependence on
high English skills, forcing them to become the main
presenter of a group. 54.3% of the 70 responders prefer
to understand their research in English while the rest
prefer to translate into Vietnamese first. However,
35.7% of 70 people practice presenting with their
group 1-3 times and a combination of 38.6% practice

4 or more times with their teammates. In addition, 18

people prefer none because all. This leads to distributing
presentations unequal, reflected by only 15.7% among
all separate equally. 25 respondents will devolve
responsibility to the person with highest English skills,
16 ones will let the leader to speak more, and 18 people

prepare for the presentation without presenting.

o Strategies used by non-English majors at K45
HLU in the process of improving knowledge of English

to prepare for presentation

Table 2. Strategies used by non-English majors at K45 HLU in the process of improving knowledge of

English to prepare for presentation

N Mean S,td', Interpretation
Deviation
1. T have learned new words in order to improve my 70 2.53 1.432 Low
knowledge of vocabulary
2. I have practiced speaking in front of the mirror 70 2.56 1.400 Low
3. New vocabulary has naturally emerged into my memory 70 2.66 1.382 Neutral
in the process of preparing for the presentation
4. I have learned new interesting technical terms for law 70 2.66 1.403 Neutral
profession
Valid N (listwise) 70

As suggested in the above tables, in the process of
improving knowledge of English, the third strategy:”
New vocabulary has naturally emerged into my memory
in the process of preparing for the presentation” and
the fourth strategy:” I have learned new interesting
technical terms for law profession” were two strategies
usually used by K45 students from both Studies with
M = 2.66. Strategy 2:” I have practiced speaking in
front of the mirror” came in the second in the using
frequency as this option had the means of 2.56. The last
strategy was rarely utilized by participants, particularly
in Strategy 1:” I have learned new words in order to
improve my knowledge of vocabulary” — the option
with the smallest means of 2.53. The responses for all

the options were very varied with the Std. Deviations
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above 1.0. On the contrary, Strategy 1:” I have learned
new words in order to improve my knowledge of
vocabulary” was the most popular among all options
for K46 respondents. It could be explained as to why
the mention Strategy 1 was well-liked because by
learning “new words in order to improve my knowledge
of vocabulary”, people will not also learn its precise
meaning, spelling, alternate definitions, and find much
more useful information about it but also can make

their vocabulary grow exponentially.

e Aspects of vocabulary concentrated on by non-
English majors at HLU in the process of preparing for

group presentation in English
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Table 3. Aspects of vocabulary concentrated on by non-English majors at HLU in the process of preparing

for group presentation in English

Frequency Percent
What aspects of new vocabulary do you | Meaning 9 12.9
focus on the most when preparing for | Context 8 11.4
group presentation in English? Collocation 8 11.4
Pronunciation/Spelling 9 12.9
Culture Background 9 12.9
Grammar 6 8.6
Vietnamese equivalents 8 11.4
All of the above 4 5.7
None of the above 4 5.7
Other(s) 5 7.1
Total 70 100.0

The tables from the second to the last describe the  three aspects, Context, Collocation, and Vietnamese
emphasis of non-majors at HLU on various areas of  equivalent received 8 votes apiece, for a total of 11.4
vocabulary. Overall, it is expected that respondents’  %. Aside from that, Grammar received only 8.6 % of

responses will be distributed equitably. Looking more  the vote, while Others received 7.1 % of the vote out of

closely at the table, three components continue to /0 respondents.

have the largest percentage at 12.9 %, while 8 people e Strategies applied by non-English majors at HLU

vote for everything/none of them. Below the top in the process of delivering presentation in a group

Table 4. Strategies applied by non-English majors at HLU

in the process of delivering presentation in a group

N Mean Std. Deviation Interpretation
1. We worked in harmony 70 2.73 1.382 Neutral
2. We decided as a group 70 2.87 1.340 Neutral
3. We found chance to talk, interact with 70 2.70 1.376 Neutral

classmates we do not communicate much except
for this study.

4. We warned our classmates who did not 70 2.97 1.285 Neutral
participate in the group work properly.

5. We listened to other groups’ presentations 70 2.97 1.404 Neutral
quietly.

6. We distributed tasks within the group. 70 2.94 1.403 Neutral
7.All group members performed the assigned tasks. | 70 2.96 1.279 Neutral
8. We helped each other learn. 70 2.90 1.426 Neutral
9. We solved the problems occurred among friends 70 2.71 1.395 Neutral
by talking and negotiating.

10. All members contributed when making 70 2.73 1.403 Neutral
decisions.

11. We asked questions to our teacher where 70 2.76 1.256 Neutral
necessary.

12. We completed our tasks on time. 70 2.76 1.345 Neutral
Valid N (listwise) 70
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In general, all the statements were employed in
medium frequency. According to the results, Strategy
4:” We warned our classmates who did not participate
in the group work properly” and Strategy 5:” We
listened to other groups’ presentations quietly” were
two most strategies used while giving presentation in
a group with the mean of 2.97, meanwhile Strategy
3:” We found chance to talk, interact with classmates
we do not communicate much except for this study”
was rarely applied as this option only had a 2.70 mean
according to K46 students. Taking the second place in
the using frequency of the course was Strategy 7:” All
group members performed the assigned tasks” with the
mean of 2.96 which mean this strategy was sometimes
implemented. Following up in the figure of the
participants were Strategies 11: “We asked questions
to our teacher where necessary” and Strategies 12: “We
completed our tasks on time”. The least used Strategy
among the options was Strategy 3: “We found chance
to talk, interact with classmates we do not communicate
much except for this study” with M = 2.70 for K45.
Deviations for options in Table 5 mostly higher than 1.0

which meant the answers from students were varied.
Recommendations and conclusion
Conclusion of the study

In the presentation by using English as foreign
language, the students have to present the proposal
before they conduct a study or the result of their thesis
after conduct a study. Performing in front of a group
of other students is an inextricable part of the students’
experience. Yet, speaking in public can unsettle or even

frighten some students.

The anxious feeling of a person can be viewed
from voice, verbal influence, mouth and throat, facial
expressions, arms and hands, and also gross body
movements. In overcoming the anxious feeling while
delivering a presentation, such strategies proposed in
the pertinent ideas can be very valuable for the students,
in order to get a better performance. Such as the idea

proposed by Asnur [2], those are:

e To keep thinking positively toward the audience,

the speech, and their self as a speaker,

o To made good preparation, include the presentation
material, power point slide, the appearance, the speech,
and the health,

184|

e To rehearse, practice speech by the assistance of
the supervisor and colleague as well, include asked to

correct the grammar, pronunciation, and performance,

e To keep self-confidence, which can be built
through well preparation, positive thinking, good

appearance, keep healthy, and smile, and

e To do relaxation before the presentation and during
the presentation in relation with Teaching English
as Foreign Language (TEFL), lecturers or teachers
need to be more concern on the students’ linguistics

competence especially oral skills.

Speech anxiety has remained one of the most
important factors influencing students’ anxiety. For
that reason, they must implement such a strategy in the
teaching and learning processes in order to improve the
output of students’ linguistic competence. Furthermore,
teachers or lecturers may include presentation tasks
in their teaching and learning process to familiarize
students with the presentation state. To improve
students’ linguistic competence and reduce students’
speech anxiety due to a lack of vocabulary, poor
grammar, and incorrect pronunciation, students are
encouraged to actively participate in English meeting
clubs and speak to native speakers or people who can
speak English fluently as often as possible. As a result, it
will broaden their vocabulary, improve their grammar,
and teach them how to pronounce words directly. Other
students or people who want to conduct a presentation
or be a presenter can use the strategies discussed above

to succeed in presenting their presentation.
Implication of the study

Although this study was carried out with a small
number of participants within a short period of time,
the findings provide some useful information that can
be used by both teacher and stakeholders to improve
the quality of English teaching and speaking.

Based on the result of this study, there are a number
of suggestions can be made to reduce anxiety in
English classrooms. As for the students, they need to
get involved to reduce anxiety in classrooms. Students
should respect each other in order to create a friendly
environment. They should help a lower level students
when have a difficulty instead of ridiculing them. This
would make them feel comfortable with each other. In
addition, anxious students should realize that mistakes

are a natural part of language learning. Therefore, it
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should not discourage them in speaking English. Due
to the limitations of the study, further investigation was
necessary to explore the students’ anxiety in speaking
English. Future similar studies with a larger population
or different group of students will be useful to give a
better understanding of the issue of speaking anxiety. In
addition, this study indicated that classroom activities
or methods are also important component in making
students feel anxious or not. This issue, however, is not
specifically addressed in this present study. Therefore,
further investigations about certain approaches or
methods that can help reducing anxiety in speaking

English are needed.
Limitations of the study

Limitations are impossible to avoid in any research
paper, no matter how carefully planned out, this thesis

is no exception.

The first limitation is the sample size, this study
research is conducted among only 100 non-English
majors of Law Studies and Economic Law Studies of
K46 which cannot possibly represent all the HLU’s
non-English major students’ opinions. Secondly, the
length of the research period is not enough to observe
and confirm the change of students if they apply the
strategies and recommendations stated, instead,
the results rely more on the present opinions of the
participants which cannot be proved unless going

through a process of implementing.
Recommendations for further studies

The researcher makes some suggestions for further

study as follows:

e  Further research should be carried out with
larger sample size to provide better insights of the

practice and opinions on the method.

e  Further research should be conducted with
a more appropriate period of time in order to fully

observe and prove the information provided.

e  Further research should pay more attention
to the sample profiles such as academic background

history or the attitude of students towards the method.

e  The researcher hopes that this study’s results
will assist in the design of more effective ways to
reducing anxiety when delivering presentation in group

in Hanoi Law University.
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